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A small but growing hterature addresses the 1ssue of parents’ and other
adults' beliefs apbout child development and what to expect from children at
different ages. Goodnow (1984) has argued that such research is interesting
because it is informative regarding adult cognitive development; and because

bellefs may lnfluence the behav10r of adults when thesl lnteracf w1th chlldren

children's behavior (e.g. Eccles and Jacobs, 1985; Jacobs and Eccles, 1986).

Goodnow, Knight; and Cashmore (1986) suggest that beliefs parents have about
developmental processes are acquired through cuitural transmission and personal
experience. For example; If strong culturally- based Stereotyplc notions exist
about milestones in development, or about behavior at certain ages, parents’
beliefs should reflect such stereotypes. But parents' beliefs may also be shaped

by expcriences they have had either growing up or with their own or other children.

Adolescence provides an opportunity to explore the orlgin of adult beliefs.
Strong stereotypes exist in this culture about adolescence. Despite a grewing

body or empirical evidence refuting such behefs, “storm and stress" notions
continue to be characteristic of cultural expectations.

Few studies have dlrectly addressed the question of what 1t i that non-

researchers believe about adolescence and those studies that do have tended to
sample health proresslonals and undergraduate and graduate Students l:avlgne

to endorse the storm and stress view of adolescence. College students also tend
to endorse certain storm and stress notions, espeCIally In terms of mood, social
and family relationships, vocational/educational goals and identity concerns

(Holmbeck and Hill 1986; Offer et al.; 1981)

It 15 pessible, however, that parent ichers may not endorse such
generalized negative perceptions of adolescence. Unlike mental or medical heaith
workers, who are exposed mostly to sick or troubled adolescents; or college
students who interact mostly with others of their own age parents and teachers
spend most of their time with more typleal adolescents Emplrlcal evidence
certainly suggests that for most children, adolescence is a relatively stable and

harmonious perfod, with only minor.conflicts. (e.g Bandura & Walters;, 1959;
Benatson: 1970: Douvan & Adelsan 1066 Flkin & Weafley 1955 Fnnerann. 1QAd:
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offer, 1969; Rutcer, Graham, Chadwick, & Yule, 1976). If daily experience can
modify general beliefs, then parents and teachers who have prolonged and frequent
contact with the more ty pical adolescent should hold less stereotypic views of

adolescents than these other groups. Further, Knight (1985) argues that parents
are developmental optimistists - that they need te °ee bad situatlons as

and teachers of adolescents endorse beliefs about adelescence belng a difficult
time; they may also endorse ideas that the difficulty is not inevitable, and that
they or others can have an impact.

For the purposes of the research to be presented teday, we have found it

psychologlcal studies of stereotypes suggest that the distinetien between
"category=-based" beliefs (or the more general beliefs regarding a social category
stch as adolescence) and ° target based" beliefs (beliefs concerning a particular
person) is useful. General beliefs may be more infldenced by cultural stereotypes
and more resistant to change than beliefs or expectations about particular
individuals. [f this 1s true, experience with adolescents wotld be more hkely to
affect expectations about particular adoiescents than general beliefs about
adolescence as a developmental period.

Experience might also affect variability ef beliefs. To the extent that
stereetypes are the prlmary source of information underlylng one's beliefs,
7ariance of the responses from a relatively hemegeneous sample of people should
be low. Experience, however, provides a new source of information: a source that
1S Ilkelv to be more varlable across families. Consequently variance should be
higher in families with more experience if experience 1s Influencing parents'
beliefs. Again, however, experience mlght be expeeted to have its greatest effects
on variance in expectations for spec | rather than variance in general

stereotypes.

In this study, the following questions are addressed: 1) What do parents of
early adolescents believe about adolescence as 2 developmental period and what do

they expect for their own adolescent's development? Parent category-based
beliefs will also be briefiy compared with beliefs of junior high school teachers.

2) Is there evidence for the effects of personal experlence with adolescents on
these beliefs? 3) How do beliefs about adolescence as a developmental period

affect parents' interpretation of thelr own child's behavior after the transition to

4



juntor high school in relation to their expectations for change before that
transition?

Methods

In order to examine these questions, two samples of parents were asked about
their beliefs regarding adolescence 1n general as well as expectations for their
own children’s behavior during this stage of life. A sample of teachers was also
asked the same "general belief" questions asked of the parents. Table A
summarizes the sample Ns, broken down by parent sex and whether or not the child
subject in the study was a first or later born. The first sample of parents (which |
will refer to as Sample 1) and the teacher sample were obtained as part of a large,
longltudlﬁél étudy of the transitlon to ]unior hlgh scheel Questlens asking this,

sons/daughters during adolescence were asked during the fall of their child's sixth
grade year.

The questions referring to category-based beliefs about adolescence were
included for both teachers and parents in the wave of data collection that occurred
in the fall after the transition to funior high school.

The second sample of parents (which | will refer to as Sample 2) consisted of
mothers and fathers of 9 to 10 year old giris and 11 to 12 year old boys recruited
to participate in a study of hormones and behavior at early adolescence.

Table B lists the scale items. The scales were Likert type: 7 point for

parents and 5 point for teachers, rangmg from strongly dlsagree to strongly agree
Some differences in exact wording exist between the samples: for example; since
the first set of parents was participating in a study of the transition to junior
high school, target based expectatlons were worded “| expect that when my child
reaches junior high school, he or she will...". The second set of parents was asked
"l expect that when my child reaches adolescence he/she will...."

| will be focusmg on the results for parents today, with brief comparisons of
parent and teacher data.



Results and Discussion

1) To address the first question about which beliefs and expectatlons were
endorsed by parents, and the strength of consensus among parents of early
adolescent children; means and variances were calculated for individual items
from these scales. Since factor analyses did not yield a clear factor structure in

either parent sample, only item level results are presented.

The means and standard deviations for category-based beliefs for all samples
are presented in Table I; those for target-based beliefs are in Table 2. Profile
analyses indicated that there were significant differences in item means for both
sets of items for all samples.

As predicted; parents and teachers have mixed feelings about adoiescance.

They believe adolescence is a dlfﬂcult tlme of 1ife but that there are things adults
ean do to make a difference. They also endorse positive target-based expectations

to a greater extent than negative target-based expectations.

AS you can also see In Table 1, the same pattern is true for teachers.
Teachers were only asked the ¢a )ased questions, and for the most part they

endorse the same ltems as parents.

2) Two types of comparisons were used to address our second questien about
the impact of experience on parents beliefs: a) comparisons of mothers and
fathers, and b) comparlsons of parents who had children older than the early
adolescent subject in the study with parents who did not have any older children

To test the effects of parent sex and parent experience on category-based

beliefs, items were grouped into two theoretically meamngful sets: one COHSIStlng
of ltems mdlcatmg that early adoleseenee s a dlffleult tlme and the other

adolescents To test for such effects on target-based beliefs; items suggesting
positive or neutral adolescent developments were grouped separately from items
suggesting a negative or troubled adolescence. “Neutral" items included those
Indicating an increasing interest and concern with friends and social activities. In

the remaining tables, items are listed In the sets used for analyses.



A) First, differences betweer mothers and fathers:

Table 3 gives means and standard deviations for mothers and fathers
f‘ategory based responses separately. In both samples, profile analyses showed
that mothers were mcre likely than fathers to agree with the set tapping a

difficult adolescence. Follow-up one-way analyses of varlance Indicated that in
both samples mothers were more likely to endorse items like “the best approach to

adolescence 1s to relax and wait" and physical and hormonal changes are important
ln Sample 1, there was also a sex by ltem lnteraetlen shown ln Flgure l that

hormonal changes, and the need to relax and wait, more than fathers; but that
mothers and fathers were equally llkely to fee! that early adolescence is a
difficult time and tnat preoccupal fon with appearance interferes with an
adoleseent's concentration on academics:

For both samples, there were no differences between mothers and fathers in
beliefs about the effectiveness of adults.

In Sample 1, mothers were somewhat more variable than fathers on several
ftems. These are shown in Table 3.

( bellef ltems In

was 3 slgnlflcant sex by item interaction (F(6,3214)=13.20, p=. 0000) which s
shown in figure 2; The interaction fs the result of mothers being more likely to

expeCt that their adolescents will “become more involved in social activities” and
"become more concerned with appearance” (F(1,3258)=12.98, p=0001) while

fathers are more likely to expect that their adolescents will soctalize more with
the opposite sex (F(1,3255)=30.79, p=. OOOO) and seek their advice more often
(F(1,3254)=7.19, p=. 007) Fathers were also somewhat more likely to say their
children would become closer to them. In Sample 2, there were no significant sex

differences regarding positive and neutral expectations and no slgnl:lcant
interactions.

With regard to the set of target-based items tapping a troubled adolescence,
mothers in Sample | were more likely to expect difficulty (F(1,3211)=12.23,
p=.0005). They were more likely than fathers to say that their adolescent would

be "difficult to get along with® (F(1,3258)=12.98, p=.0003) and "more concerned
7
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with what friends think than what parents think" (F(1,3254=27.95, p=.0000). A
s19mf1cant lnteractlon of parent sex and item on the troubled expectation set

(F(3,3209)=7.78, p=.0000), shown in figure 3, results from the fact that mothers
endorse the above mentioned items more than fathers, but that there 1S no
dIfferenee in mother° and fathers expectations for the child becoming “clumsier"

In Sample 2, there was a similar interaction, shown in figure 4
(F(3,150)=3.86, p=01). Fathers were more erly to say that their child would
become less interested in school while mothers were more likely to expect
difficulty getting along with their adolescent and an increased concern with

friends at tne expense of concern with parents.

There were also differences in the variabi lity of mothers' and fathers' target-
ﬁased behefs In sample I mothers showed more varlanee than fathers on ali

in Sample 2, mothers were signiflcantly more variable with regard to
expectations for "taking school more seriously: (F(1,65520)=8.50, p=:0035) and
beeoming more elumsy (F(1,63520)=5.90, p=.015). Fathers were more variable in
their expectations that involvement in social activities weuld increase

(F(1,64268)=12.11, p=.0005).

a greater beHef on the part of mothers about potential difficulty, and the
importance of hormonal and physmal change Because the physical changes of
puberty are more salient for females, and remam more salient across the lifespan,
it 1s not surprising that mothers would endorse these beliefs more. However,
although mothers are more erly to think an appropriate response to adolescence
1S to rmlax and wait it out, they do not necessarily feel less efficacious than
fathers, as shown by the fact that they are equally likely to endorse the set of
items measurirg beliefs that adults can help

In terms of target-bused expectations, there are indications from these data
that mothers are more concerned about potential conflict for their adolescents

between what friends think and what adults think; and mothers are less erly to
expeet positive developments in terms of their relationship with their adolescent.

Fathers are more optimistic in this regard. Perhaps this reflects a greater
S
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tendency of mothers to pay attention to or worry about interpersonal dynamics and
the subtleties of change that occur during adolescence. Fathers may focus more on
goal oriented aspects of relationships and emphaSIZe the lmportance of
compatibility on adult-type issues of school and vocational decision rather than
parent vs. peer relationships To this extent, they may be less concerned with the

more subtle interpersonal conflicls that might take place. This line of reasoning
is supported by research and clinical evidence suggestlng that mothers are more

concerned v/ ith expressive roles and needs in the family and that fathers are more
concerned with instrumental roles and needs. And despite changing parental roles,
there 1s evidence that such sex differences still exist.

Our results also show more varlablllty in the responses mothers give; these
differences occur for both sampies and are strongest for target-based beliefs,

a.though some dlfferences also emst n the fll"St sample concernlng eategory-

exceptions to stereotypes. If this Is true; one would expect the strongest
differences to occur among target-based beliefs; as indeed they have in this study.:
Again; the hypothesis that mothers spend more time with their children is

supported by recent tlme use studles showlng that desplte changing roles, mothers

B) Let's move on to differences between parents who have experience with
older adolescents and parents who don't;

Table S shows means for parents with and without experience regarding

category-based beliefs. There were no differences for beliefs representlng a
difficult adolescence in either sample. In sample 2, for “acuits can help” items,

parents of first-born adolescents were more likely than parents of later born
children to feel that adults can make a difference (F(1,i48)= 429, p=.04).
However, the only trend toward significance at the univariate level was for the
ftem "teachers can have a powerful influence on early adolescents” (F(1,150)=3.62,

p=.06). In Sample l of parents no differences between the “experience" groups

In Sample 1; there were different variances on 3 of the category based items
between parents with more and less experience: two in which parents with
experience showed more varlablllty and one on which parents without experience

9
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were more variable. There were no differences in the variance of category-based
beliefs between parents with mo e or 1ess experience in Sampie 2.

d béiiefs by e’xbei—’ie’n’cé df 'p’a’r'e"nt in

Tabie é gives means for ’

target based expectations (F(1,3219)=8.00, p=005). These parents were less
erly to expect their own adolescent to be more concerned about appearance
(F(1,3263)=8.03, p=.005), to be closer to them (F(1,3247)=11.99, p=.0005), and to
seek their advice more often (F(1,3254)=8.31, p=.004). There was a significant
interaction (shown 1n Figure S5) of item and experience, with experienced parents
less likely to endorse the above items and equally likely to endorse other items

(F(6,3214)=3.01, p=.006). In Sample 2, parents of later borns were also less erly
to endorse positive or neutral target-based beliefs (F(1,151)=7.58, p<.01). In

comparison to parents of first-borns, parents with more experience were less
likely to expect that their children would take on more responsipility as they

reached adolescence (F(1,152)=7.63,p ¢ 01) and that their children would become
more involved in social activities (F(1,1'51)=4.92, p< .03).

Experienced parents in Sample 1 were also less likely to endorse the set of
negative target-based items (F(1,3211)=11.24, p=.0003); there was no main effect
of parent experience in the second sample.

In addition; as predtcted experlenced parents were SIgmﬁeantly more
variable in their responses to many of the target-based items, and these are
specified in Table 7. These differences were more frequent and stronger than
these for cacegory-based beiiefs i both samples.

To summartze the effects of "parental experience” on category-based beliefs:
the only difference between the two groups of parents is that parents who have
already had :xperience with an adolescent are less likely to endorse the
importance or influence of adults. This seems to result from the fact that they
are less likely to think that teachers can be a powerful influence on adoiescents.
Perhaps after having at least one child go through junior high school these paents
are simpiy more i‘ealistic about the impact of teachers at this level. Midgiey,
Feldlaufer and Eccies (1987) have shown that Junior high school teachers feel less
eff 1cac10us than elementary school teachers; and that this influences a variety of
student outc omes In the éiassrédnﬁ To the extent such attltudes are

10
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school would be expected to endorse the importance of teachers les

In term of target-based expectations; parents with experience are less likely
to expect just about everything. They are less stereotyped about negative

developments or preoccupation with social things but they are also less likely to
expect positive developments in terms of relatlonshlp with their adolescents.
They are generally moderate, indicating that experience may teach parents that

adolescence isn't all that bad; but it's not all that great either.

we do find the predicted differences between parents w1th and without

experience on varlabmty of responses. Where differences in variability exist, in

all but one case, parents with more experience shew greater variability. In

addition, these differences are much stronger and more consistent for the target-

based ltems than categorv-based ltems It seems that experlenee IS havmg lts

variability of expectatlons As hypothes zed with mothers, the more time and
experience one has with adolescents the more information one has to draw on,
other than cultural stereotypes Parents who have already experienced

adelescence with at least one child are more likely to have seen that events during

adolescence vary to a large degree depending on individuals and circumstances.

The fact that that variance differences are larger and more frequent for

expectations about individuals than they are for stereotypes suggests that the
effect of this experience does not necessarily generalize - but that it remains

rather specific to individuals.

3) Lastly, we are interested in how parents beliefs affect their interpretation
of their own child's behavior as that child makes the transition to junior high

school. In Sample 1, parents answered questlons about their own expectatlons for
their children when they entered junior high school. After the child made the

junier hlqh sChool transition, these parents were asked the same set of questions,

only phrased as "Now that my child is in junior high school, h/she is . .. more

responsible, more difficult to get along with, etc." We have begun to ‘ook at the
effect of parent beliefs on parents’ interpretations of their children's’ behavior

after the traosltron In comparison to their expectations for what wouid occur. To
do this we first calcuiaiad difference scores where the pa: cent's expectatlon for a

behavior before the transition was subtracted from the parent’s rating of that
same behavior after the transition. A positive score on this variable indicated

that zfter the transition the parent saw more ¢f that particular behavior in
11
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his/her child than he/she expected to see. We then regressed parent beliefs on

these difference scores. In the regression analyses we controlled for teacher
ratings of the child's adjustment to junior high school; using this as a proxy for

how the child actually was reacting after the transition.

Feur ef the behefs had sugmficant relatlonshlps to change in target based
life", Adoleseents are so Inr luenced by their friends that what aduits say or do
matters little", “There are lots of things adults can do to make their relationship
with their adolescents a good one”, and "Adolescents are so concerned with 1ooks
that it is difficuit for them to focus on schoolwork",

The beta weights for the significant differences are also presented in Table 7.
They all go In the predicted direction. For example, parents who believe early
adelescence is a difficult time endorse the following target-based beliefs more
post-transitisn: my child is more concerned with friends than parents, and my
child is more clumsy.

Thus, controlling for objective reports of the child's actual adjustment to
juntor high school, parent beliefs seem to influence how they ultimately interpret
their own child's behavior. To the extent that parents’ bellefs about and
Interpretations of the behavior of their own children affact how they interact
with those children; beliefs about adolescence have important implications for

adolescent adjustment.
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Table A. Sample sizes

1177

89
67

120




Table B. Scale kems

We are mterestea in your opinions about adolescence as a time of life.
How much do you agree or disagree with the following statements?

Adolescence is a difficult time of life for éﬁii&f'éﬁ and their baféﬁié

The most sensnble approach to adolescence is to relax and realize that in time
tlimgs will get better.

Adolescents are so influenced by their friends that what aduits say or do matters
very little.

There are fots of things parents can do to make their relationship with their
adolescent a good one:

Changes in hormones make adolescence a difficult penod of ln‘e

A dolescents are so concerned with how they look that itis difficult for them to
focus on schootwork. o

Teachers can have a powerful influence on adolescents.

Changes in behavior during adolescence are mainly due to the physicai changes
which are occuring.

The junior high years are successful only with effort.

e

I expect that when my child reaches adolescence (junior high school)
s/he will:

take on more rasponsnbmties

be more difficult to get along with

be more concerned about his7her appearance

become more involved in social activities

take school work more seriously

be clumsier

be closer to me because we can share more adult interests
seek my advice more often

be less interested in school

socialize more with members of the opposite sex

be more concerned with what his/her friends think than what I think

18



Table 1. Means and Standard Devistiens of Categery-Based B2ilefs In Three Sampies
(Sample 1) (Sigmple )

Tﬁenanlotoﬂtli\ua R R -
mdotom&e 4.58(0.89) 5.82(1.19) 6.37(0.90)
heirrelationshi
thendolcscmr good
mmeﬁa 4.19(0.81) 5.02(1.49) 5.86(1.29)
difficuk time of ife
Teacherscean hevea I o o
powertulinfluence on 4.02(0.83) 5.31(1.28) . 5.80(1.11)
adolescents.

Chenges in hormones o o o
meks adolescence 4.00(0.87 5.09(1.39) 5.52(1.27)
a difficutt time.

The junior high school , o
years are successiul 3.04(0.91) 5.22(1.30) NIA
ofiy\iih sffort. ‘

cmac&ﬁauamw' 3.27(0.79) 4.53(1.32) 4.48(1:35)
dueto physicalchanges. @19 [ ’

Themost senaie 3.23(1.15] 4.85(1.47) 5.11(1:61)
approachtoadolescence 23(1: Ol S
is torelaxand weit.

Adolescents are 30 R AT o
concemed with how 2.98(0.97) 347(147) 3.38(147)
theylook, k's hardto

focus on schoolwork.

influenced bytherfiends 2.68(1.17) 3.66(1.55) 2.95(1.64)
tﬁaﬂnﬁ oritte.

Pk |
~3




Table 2. Means and Standard Devistions of Target-Based Beliefs
in Twe Samples

1 axpoct that vhen my
child reaches adolesconce
si he will:

bemors concemed about his? 5.60(1:17) 6.05{0.99)

h?iﬁﬁfmif (]

becomemorsinvolvedin 5.43(1.15) 5.77(1.15)

sociel activities _

take onmore responsibiities 5.32(1.12) 5.82(1.24)

socialize more with members 5.14(1.94) 5.80(0.95)

of the opposte sex

bamors concemad with what o I

Iia?her friends think than whet 4.86(1.59) 5.49(1.27)

Ithink

take achool work more 4.76(1.36) 4.63(1.37)

seriously

seek myedvice mors often 4.23(142) 3.87(1.31)
~ beciosertoms because L o

we con shere mors adukt ' 4.08(1.50 4.05(1.51)

intorests

g 'l‘?wn dificuitto get dlong 3.40(1.69) 4.36(1.79)
be clumsier 2.52(1.539) 2.46{1.36)
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Table 3. Catagory-basad beliefs of Methers an

(DIFACYLT ADOLE SCENCE]:

1. Adolescencelsa
dificut time of e
ap () ence
st
3.Chengesin homones
mekeadol2scence
a difticult time.
4.Adolescenisare 3o
concemed wkth how
theylook, ¥'s hardto
focus on schoohwork.
5.Chengesin behavior
st adolescence are mainly

dueto physical changes.
(ADULTSCANMHELP):
I.Adolescentsoreso
influenced bytheirfriends
thet adults melterittie.
2. Thersarslots of things
parents cen dotn meke
heirroletionshis with

theiradolescant good
3. Teacherscon havea
powefulinfluence on
4. Thejunior high school
yeas are successiul
onfy'with effort.

g
3

eans and Standard Devialions

5.04(1.54) 4.87{1.430

5.02(1.45) 4.59(1.47)y>

5.22(1:41) 4.88(1.34)

345(1.51) 347(1.418

4.60(1.36) 4.42(1:25/8

3.66(1.59) 3.59(148p

5.32(1.30) 5.33(1.2010

5.24(1.33) 5.17(1.2418

6.06{1.20) 5.59(1.37°

5.36(1.56) 4.77(1.62

5.74(1.28) 5.26(1.22p

344(1.52 3.33(1.40)

4.58(1.39) 4.38(1.31)

2.94(1:71) 2:87(1.56)

6.45(0.89) 6.26(0.92)

5.79(1.10) 5.83(1.14)

NIA

*mesn: pem.0f
“*mesn: p<=.0001

R R 0 A SIS NI L

Svarionce; p <= .05
b verlence: p <= .01
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Tabie 4. Target-based haliefs of Mothars and Falhemn:
eans and Standuwrd Davistions

| sxpact that when my

child reaches adolasceonce
sihe vl

(POSITIYENORMAL):
1. take on more responsibilties

2: bemore concemed about his!
hereppearance

3. become mors involvedin
socisl activiies

4. take school work more
seriously

S. beclessrtome bocause

we con share more aduk
intereats

8. seckmyadvica more oftei

1. socialze mors with member
of the opposite asx

(TROUBLED):

1. bemore dificuk to get along
with

2. beclumaler

3. beless interestedin achool

4. be more concemied with what

histherfriends think then whet
| think

5.30(1.14) 5.38(1.07)
5.88(1.16) 5.38(1.13]*°

5.45(1.16) 5.98(1.13)
4.79(1.36) 4.77(1.34)
4.00(1.52) 4.13(1.458
4.18{145; 4.32(1.36™8
5.02(1.40) 5.29(1.24pewd
9.09(1.69) 3.66(1.65*
2:53(1:56) 2.52((1.46)b
2.73(1:57) 2721468

4.98(1.59) 4.67(1.56/=

5.86(1.25) S.77(1.24)
6.11(0.99) 5.35(0.98]

5.97(0.92) 5.51{1.37p%
4.83(1.53) 4.36(1.08)b
3.99(1.46) 4.12(1.57
3.73(1:29) 59(1:41)
5.77(0.95) 5.69(0.97
4.55(1.69) 4.09(1.76)
2.50(1.52) 241(1.14)2
2.75(1.58) 3.12(1.34)

5.72(1.09) 5.18(1.42

“mean:pc .01
**meen:p<.001
%% meen: p <.0001

Svartance: p < .05

- bverlence:p < .01

Cveriance: p < :001
G varlance: p < .0001
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Negative target-based beliefs
(Sample 2)

Figure 4. Interaction between sex of parent and item:




Tabie 5. Ccieg wruud balls of Perento with and oithemt MINCY:
9 Keans and Stenéard Seviations Exp

(DiFACULT ADOLESCENCE]):

1. Adolexcenceisa
difficukt time of Ne

2. Themost sensible
ap| htoadolescence
btgr%xmdw

3.Changesin homnones
a difficukt time.

4. Adolescorntsare 30
concomed with how

theylook, X's hardto
focus on schoolwork.

5. cm'sesh bebwdor
olescence are mainly

dueto physical chenges.
(ADULTS CANHELF):

1. Adolescentsaraso
influenved bytheirfifends
thet adults maiterittie.

2. Thmmlda oltliﬁw
scandoto md:e
h&ﬂmgx
theiradolescent good

3. Teachers con havea
powerfulinfiuence on
adoieacants.

4. The|unlor high school
yotrs are successiul
wly\dh emit

5.04(1.43) 4.93{1.531
4.78[1.41) 4.89{1.5118
5.12(1.35) 5.68(¢ 41)
3.46(1.44) 3.48(149)

4.54(1.30) 1.53(1.39)

3.66(1.55) 3.65(1.55)

5.77{1.29) 5.87(1.14

5.29(1.24) 5.94(1.26)

5.19(1:31) 5.23(1.29)

5.82(1.34) 5.21(1.22)

5.15(1.59) 5.06(1.69)

544(1.24) 5.67(1.31)

3.25(144) $.59(1:49)

4.58(1.41) 4.38(1:29)

2.79(1.59) 3.18(1.89)

6.37(0.86) 6.35(0.86)

5.95(1.09) 5.61(1.12p

NIA

8verlance: p < .05



Table 6. Target-vass< belisfs of Parents with and witheut Experience:

Means and Standard Devistions
| xpect tiat vien sy
hitd roaches sdeiesconce
liowl
{POSITIVENORMAL;
1. take on mora respotisibities 5.95(1.08 5.90(1.15)b 8.08(1.05) 5.51(142b
2. bemore coremed abouk his/ 5.88(1.09) 5.761.21]¢ 8:13{0:67) 5.55(1.96
" herappearcnce
3.8 din 545(1.09) 542(1.1gjt 5.94(0.94) 5.53(1.35pb
! &unégl:ﬂm (1.09 (1.18) (0.94) (1:36p
4. take school work more 4.77(1:33) 4.78(1.39) 4.78(1.35) 4.43(1.37)
seriousty
5. beclosertome bacause S o
we can sheremore aduk 4.17(1.45) 3.98(1.53pwa 4.20(1.47) 3.83(1.54)
interests .
6. seek myadvice mors often 4.32(1.37) 4.18(1.44% 3.76(1.26) 3.53(1.37)
7.sociekze mors with member 5.17(1.26) 5.12(1.39F 5.83(0.89) 5.75(1.02)
of tho opposite sex
[THGUBtBj.
1. ggr:nm dficultto get dlong 3.94(1.84) 3.70{1.69p*> 4.18(1.68) 4.60(1.76)
2. baclumler 2.57(1.54) 2.49(1.57) 244(1.34) 2.49(1.40)
3. beless interentedin school 2.80{1:52) 2.69(1.5) 2.90(1:45) 2.92(1.55)
4. be more concemed vith whet S S
i?%l&imﬁﬂitlﬂtﬁﬁﬁ 4.91(1.54) 4.84{1.621 5.58(1.22) 5.35(1.33)
*mean; p <.05 Svariance: pe= 05
“mesn:p< .01 Dyerience: p< .01
**mgan:p < .001 C vaviancs: p< .001
*% mean: p < .0001 dyeriance: p< .0001
26
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Table 7. The Etfects of Category-Eased Belefs on Change in Target-Based Beliefs

Exsty adelsacencs is a difficelt
lims of Wo:
Childismore concemed with friends

Childismore clumsy

Adelescant are se infisenced by
frionds that vhat adults say or
de maiters Rile:

Childismore concomed with friends
then

(ﬁ?ﬂ:ﬁi&ﬁﬁﬁﬁiﬁiiﬁﬁﬁ?
Childis more ikelyto ssok advice

Chitd socielizes more withthe
__opposite sex
Chidismoreclumsy
Childiscloserto parents

There are lots of things adults can
deto make !iﬁ?&iﬁiﬂ*
with their adolescant a gos
one: :

Chidismore Ikelytossekadvics
C{%{:%Iﬁm concemed with fiands
éﬁﬂﬁﬂ’eajiﬂii parents
Adelesconts ere 30 concomed with
hewtheylosk thet R is difficukk
forthom ta fecus on tholr
schoslverk:
CHidis more concemed wRhfriends
Child takes achool more seriously

Childismorsinterestedinthe

,ﬁp@ewf I
Chidislessinterestedinscheol
Chidismore responaible
Childismore difficukt to get
_sdongwikth
Chidis more clumsy

E

17.45%
5.18°

39.220%
14.80%
10.27%
1048
8.16%
6.08%
6.23%

5.87%
5.56°
459

1,1600
1,1600

1,1599
1,1588
1,159
1,1599
1,159
1,1599
1,1599

1;1601
11601
1,1601

27
14

B2

.01
.003

.02
01
.02
.01

.004
.004

*p< 5
Bed XX 1N
*p¢.001
% n¢.0001
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